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Sunapee School District Teacher Evaluation Model

Personnel evaluation is the process of defining goals and of identifying, gathering and using information
as part of a larger process to improve teaching and to assess total job effectiveness.

This model, based on the work of Kim Marshall, was developed by a committee of teachers and
administrators, with input from the faculty. The appeal with Marshall’s work lies in the frequency of
classroom visits as well as clearly defined evaluative criteria. According to Marshall, “Well-constructed
rubrics lay out the standards for teaching excellence so that everyone knows what it takes to be
proficient. Rubrics give teachers detailed information on where they stand and provide clear direction
for improvement...This is what's needed if we are to build professional learning communities in our
schools and bring all of our students to high levels of achievement.” (“Teacher Evaluation Rubrics: The

Why and the How”, 2006)

The hope is that by utilizing a model that provides a mechanism for frequent teacher assessment and
collaboration on best practices, we will continue to enhance student learning in the Sunapee School

District.

Our goals are to recognize teachers for commendable performance and to continue to improve the
quality of instruction; to enhance the collaboration between administrators and teachers; to recognize
the value of self-reflection; to inform teachers of the areas in which improvement is needed, and to
provide information for continuation, modification or termination of assignment.



Goal Setting

Goal development will be a collaborative process between the building administrator and teacher.
Teachers should develop a combination of goals which reflect their self-evaluation, school, district, and
SAU Board goals. Teachers are provided the opportunity to concentrate on areas of interest that .
encourage personal professional growth while at the same time pursuing goals that enhance the
school’s mission. Typically, there would be between three and five goals. These goals will be set
collaboratively with the teacher and administrator.

The goal setting process may begin as early as June of the preceding school year. The initial goal setting
meeting and the draft of written goals must be completed by the first student day of the school year.
Goals must be finalized by September 30. The goal setting may take place during the end of the year
summation meeting or it may take place during a separate meeting time prior to the first student day.

Teachers should come to the goal setting meeting with the rubrics completed based on their self-
assessment. They should also bring a draft of goals to begin the dialogue.

When the collaboration process begins between the administrator and teacher, the completed rubrics
will be compared and used to begin the dialogue. Though there may be many areas of agreement in
evaluation, for those areas in which there is a discrepancy, further discussion will take place. Evidence
may be requested by either party. There may also be some categories on the rubric that are not
applicable to all positions.

Appointment times for the summation meeting will be established and confirmed with teachers by June
1 so that both parties can be prepared for the meeting.



Observations

Mini-observations, conducted periadically throughout the school year offer a chance to see the teaching
process unfold in a variety of instructlonal settings. It shifts the focus from judgments based upon a
single observation to a sampling of multiple lessons where continuous feedback, reassurances,
suggestions and redirection can easily occur.

These mini observations will last a minimum of five minutes (with no maximum time limit), and will
occur at least twice per quarter, September through May. In addition to the mini-observations, teachers
may request a lengthier mini-observation or a formal observation.

A Mini-Observation Form*, will be completed during the observation. Although there are several areas
included in the form, it is expected that generally only one or two areas will be observed and
commented upon. A completed copy of the observation form will be delivered to the teacher within
two school days of the observation, as a hard copy or electronically. Discussions of the mini-
observation can be a valuable part of the process, but are not required unless requested by either party.
Should administrators desire a conference, that request will be noted on the observation form. If
teachers would like to request a conference, that request should be submitted within two school days of
receipt of the observation report, via e-mail.

A summary of observations will be submitted to any teacher at risk of non-renewal, by March 15",

Teachers may request a formal observation, including a pre-conference meeting, in writing or by e-mail
from the school’s administrator. Administrators may also opt to use the formal observation model. This
observation will utilize forms Pre-Observation Form* and Observation Record*. The pre-observation
will be completed by the teacher to provide the administrator with information regarding objectives,
background, activities, etc. A Post Observation Conference will be held within five working days of the
observation. The teacher is entitled to respond to the administrator within five working days of receipt
of the Observation Recard. These Formal Observations will become part of the teacher’s personnel
record, along with data from the mini-observations conducted throughout the school year.

*See Appendix for forms



End of the Year Summation

The teacher and administrator will prepare for the end of the year summation meeting by each
completing the rubrics for teacher evaluation. In the meeting, both parties will share their assessments.
The administrator will then complete the Teacher Evaluation Summary and provide a copy of it to the
teacher within five days of the meeting. A final version of the rubrics completed by the administrator
and the Teacher Evaluation Summary will be placed in the teacher’s personnel file.

Interventions

An administrator may recommend a teacher for the Improvement Plan at any time during the school
year. The teacher will receive some form of written communication of the intent to be placed on the
Improvement Plan. The communication may be contained within the summative evaluation

Overview of improvement Plan

A conference between the administrator(s) and teacher will be held within five working days of the
teacher’s notification of transfer to the improvement Plan.

Within five working days of the conference, an Improvement Plan will be written by the administrator
with input from the teacher and finalized.

Teachers at risk of non-renewal will receive a Summary Report of Observations and other pertinent
information by March 15",

A conference to review improvement will be held in conjunction with the end of the year summation
meating, which will be scheduled bv Juned The administrator's Summary Report of Improvement will
be submitted to the teatner.



SAU #85 Annual Goals Form

Teacher:
Grade/Subject:
School:

Goal:
ft1.
#2.
#3.

14,

Plan of Action:
#1.
#2.
#3.

#4.

Assessment Criteria:
#1.
#2.
#3.
#4,

Teacher: Date:
Administrator: Date:

Teacher signature indicates review of, not necessarlly agreement with, the content of the report.



Mini-Observation Form

Teacher:
Date and Time of Observation: Class Observed:
Criteria Evidence/Comments/Suggestions

A. Planning and Preparation

Does the lesson have clear, measurable goals closely aligned with
standards and unit outcomes?

Is an environment created to maximize student learning?

B. Classroom Management

Are high expectations communicated?
Are students familiar with routines?

s class time used efficiently?

C. Delivery of Instruction

Are students actively engaged in learning?

is material presented with clarity?

Are varied instructional strategies being employed?
Does the lesson address differentiated learning needs?
Are students engaged in higher order thinking?

D. Monitoring, Assessment and Follow Up
How is learning being assessed by the teacher?
How is this being used to refine instruction?

F. Professional Responsibilities?
Is the teacher’s conduct professional?

Follow up requested by administrator

Teacher: Date:

Administrator: Date:

Teacher signature indicates review of, not necessarily agreement with, the content of the report.

Reminder to teachers: An email to the observing administrator should be sent within 2 school days of
receipt of this form if you desire a follow up meeting.



SAU #85 Pre-Observation Form

Teacher:
Grade/Subject:
School:

Description of lesson being taught

Goal(s) of lesson

Context of lesson, including preceding lessons and those to follow

Information about students being observed

Other relevant information

Teacher: Date:

Administrator: Date:

Teacher signature indicates review of, not necessarily agreement with, the content of the report.



©Observation Record

Teacher;
Grade/Subject:
School:

Date and Time of Ohservation:

Description of Activity:

commendation and Recommendations:

Additional Remarks:

Teacher: Date:

Administrator: Date:

Teacher signature indicates review of, not necessarily agreement with, the content of the report.



Summary Report of Observations

Teacher:

Grade/Subject:

School:
Teacher: Date:
Administrator: Date:

Teacher signature indicates review of, not necessarily agreement with, the content of the report.



Improvement Plan

Teacher:

Grade/Subject:

School:

Teacher: Date:
Administrator: Date:

Teacher signature indicates review of, not necessarily agreement with, the content of the report.



Summary Report of Improvement

Teacher:

Grade/Subject:

School:

Teacher: Date:
Administrator: Date:

Teacher signature indicates review of, not necessarily agreement with, the content of the report.



Teacher Evaluation Summary

Teacher's Name: School Year:
School: Subject Area/Grade:
Evaluator: Date of Summary Meeting:

Rubric Ratings:

Rubric Areas Expert Proficient Needs Does not Meet
Improvement Standards

Planning & Preparation for
Learning

Classroom Management

Delivery of Instruction

Monitor, Assessment and
| Follow Up —

Family and Community
Outreach

"Professional Responsibilities

Overall Rating

Speéific Commendations:

Specific Recommendations for Improvement:

Overall Comments by Principal:

Overall Comments by Teacher:

Teacher Signature: Date:

Administrator Signature: Date:

Teacher signature indicates review of, not necessarily agreement with the content of the report.



A. Planning and Preparation for Learning

The teacher:

4
Expert

3

Proficient

2
Needs
Improvement

1
Does Not Meet
Standards

Is expert in the subject
area and has signiticant
knowledge ol child
development and how
students learn

Knows Lhe subjecl matter
well and has knowledge
ot child

development and how
students learn

[s semcwhat lamiliar with
the subject and has a few
ideas ol

way's students develop
and learn.

Has little Tamiharity with
the subject matter and few
idcas on how to teach il
and how

students learn

Has curriculum maps
updated and plans the
year so students will
meel state standards and
be ready for external
assessments

Has curriculum maps
updated for the year
that are aligned with
state standards and
assessinents

Has done some thinking
about how o caver
standards and test
requirements this year
Curriculum maps are
mastly current

Plans lesson by iesson
and has little familarnity
with state standarcs and
tests Curncutum maps
are largely incomplete or
non-extstent

Plans units backwards,
aligned with high
slandards, slate
assessments, and all ol
Bloom’s levels. with
particular attention to
higher-arder thinking
skills Also responds o
umely teachable moments
of significance

Plans most curmiculum
units backwards with
standards, stale tests, and
some of Bloom's levels
i mind, with particular
altention to higher-order
thinking skills

Plans lessons with some
thought to larger goals
and objectives and higher-
order

thinking skills

Teaches on an ad hoc
basis with bittle or no
constderahon tor long-
range curnculum
goals

Prepares diagnostic,
formative, interim, and
summative assessmenis to
monitor

student leaming

Plans formative and
summative assessiments to
measure student learnmg

Drafts unit tests as
nstruction proceeds

Writes inal lests shorlly i
before they are given

Anticipates
misconceplions that
students are hkely 1o
have and plans how to
avercome them

Anucipates
misconceplions

and confusions that
students might have

Has thoughl about one ot
two ways that sludents
might

become canfused with the
content

Proceeds without
considering
misconeeptions students
mighl have aboul the
milterial

Designs lessons with
clear, measurable goals
closely ahigned with
standards and

unit oulcomes

Designs lessons focused
en ieasurable outcomes
aligned

with unit gozals and statc
standards

Plans lessons with unit
goals in mind

Plans lessons aimed
prumarily atl entertaining
students or coverng
texthook chapters

Desygns highly relevant
tessons thal motivales
students and engage them
in acuve learning.

Designs lessons that are

relevant, mativating, and
likely to engage students
in

aclive learning

Plans lessons that wilt
engage some students”
and pechaps gel a
discussion going

Plans icssons with
very litlle hkelthood of
motivating or
involving students

Designs lessons that break
down complex tasks and
address learning needs,
styles, and interests

Designs lessons that
target diverse learming
nceds, styles. and
interests

Plans lessons with some
thought as to how
accommodale special
needs students

Plans lessons aimed at
the "muddle” of the class

a.
Knowledge

b.

Strategy

c.

Alignment

d.
Assessments

e.

Anticipation

f.

Lessons

g

Engagement

h.
Differentiation
(N

Environment

Artfully uses room
arrangement, materials,
and displays to maxnmize
student leaming The
room reflects student
ownership of the space

Qrganizes classroom
[urniture, matcnials, and
chsplays to support umt
and lcsson goals

Organizes furniture and
materials to support the
lesson, with only a few
decorative displays

Flas a conventional
furniture arrangement.
hard-to-access matenials
and few wall

displays J

B. Classroom Management

Ei\e teacher:

|4

|3

L= L by



Expert

Proficient

Needs
Improvement

Does Not Meet
Standards

a.
Expectations

fs direct, specific,
consisient, and tenacious
in communicating and
enforcing very high
expeclalions

Clearly communicates
and consisiently enforces
high standards for student
behavior

Announces and posts
classroom rules and
punishments

Comes up with ad hoc
rules and punishments as
events unfald during the
year

b.
Relationships

Shows caring, respect,
and fairness for students
and builds strong
relationships

Is fair and respectful
toward students

and builds positive
relationships

Is fair and respectful
toward most students
and builds positive
relationships with some

[s somectimes unfair and
disrespeelful to Lhe class,
Humihates students

c.
Respect

Creates a climate of
mutua! respect which
in turn fosters a chimate
which minimizes the
disruplion of learning

Fosters respeet and
places a high priarity on
minimizing distuption

Gains the respect of some
students but there are
regular disruplions in the
classroom

Is not respected by

students

and the classcoom 1s
frequently chaolic and
sometimes dangerous

d.
Routines

Collaboratively develops
and successfully
implements class routines
s0 that sludents maintain
them throughout the year,
even in the teacher's
absence

Teaches routines and has
students maintain them all
year

Tries to train students 'n
class routines but many
of the routines are not
maintained

e
Repertoire

Has a highly effective
repertoire of management
strategies and can ¢apture
and hold students’
atlention

Has a repertoire of
management stratégies
and can caplure and
mainlain students’
attention

“Has a linited rcpcrtb e

ol management strategies
and studcnts are
frequently nol paying
attention

Does not teach routines
end is constantly
nagging, threatening, and
punishing

students

Has {ew management
strategies “moves”

and constantly struggles
lo get students’ attention

f.
Efficiency

Uses coherence, lesson
marnentum, and seamless
transitions to get the most
ou

of every minute

Maximizes acadermc
learning time through
coherence, lesson
momentum, and
smooth transitions

Sometimes loses teaching
Llime due to lack of
clarity, interruptions, and
inefficient transitions

Loses a great deal

ol instructional tine
because ol confusion,
nterruptions, and ragged
{ransitions




C. Delivery of Instruction

The teacher:

q

3

2

1

advantage of teachable
moments and carreet
musunderstandings

maments

misses teachable
noments

Expert Proficient Needs Does Not Meet
Improvement Standards
a. Consistently sels high Consistently sets high Tells students that Does not establish high
E tati academic expectations academic cxpeclahions the subject matter 1s expectations for learnmg
XpECiations which arc reflected 1n important and they need
students” commitment and to work hard
performance
b. Teaches students to be Encourages students Tells students that making | Teacher embarrasses
Effort-Based risk takers, leam from to learn [ram mistakes, mas@kcs doesn'( mean students when they make
mistakes, and encourages and beheve that through they're stupid, they can mistakes Gives up on
students to master the cfleclive citort, they learn from errors some sludents
material will be more successful
Conveys o studenis This
1s impoertant, you can do
1, and ['m nat going 1o
o - = . RI¥C Up 0N you
c. Shows students exactly Gives students a clear Tells students the main Begins lessons without
Goals whal's expected hy sense of purpase by learning objectives off giving students a sense
communicating cssential cammumecating the umit’s each lesson of where nstruciion 15
questions, goals, rubrics, cssential questions and headed
I and excrmplars the lesson’s goals
d. Routinely activates Aclivales sludents™ prior Trics Lo make Lthe subject Rarely hooks siudents’
C i students” interest and knowledge and hooks intercsting and relate (1 interest or makes
onnections makes connections thewr interest in each unit to things students already | connections Lo Lheir lives
to prior krnowledge, and lesson know
experience, and reading —
e. Presents material clearly Uses clear explanations, Sometimes uses language | Often presents imateria:
Clarit and explicitly, with well- appropriate language, and | and explanabons that in a confusing way,
arity chosen exampies and goud examples to present are fuzzy, confusing, or using langoage that is
vivid and appropriate material inappropriate inapproprate
language -
f. Orchestrates highty Orchestrales effective Uses a himited range of Uses anly one or twa
R rtoi eilechive stralegles, strategics. materials, and classroom straiegies, teaching stralegies
S malerials, and groupings classroom groupings to materials, and groupings and types of matenals
to Involye and rentivate fosler student learning with mixed success and faiis to reach most
students students
g Gets students hghly Fas students actively Atllempls to get students Mostly lectures to passive
E t invelved 1o focused work tink about, discuss, and actively involved but students or has the plod
ngagemen i which Lhey are crisical use the ideas and skills some students are through textbooks and
thinkers, active lcarners being taught disengaged warksheets
and problem-selvers ]
h. Skaltfully meets the Differentiates and Allermpls o accommodate | Fails 1o provide for
Diff - learning needs and stylcs scaffolds instruction students with special d:fTerentiated mstruction
ifferentiation of studen:s to accommodate most needs, wilth mixed for students with special
by differentiating and students’ learning needs succesy needs
scallolding
i Deftly indentifies Is flexible about Is focused on Is ngid and inflexible
Adaptability and adapts lessons moditying leﬁssons to ke | implementing lgsson with lesson plans and
and units to take advantage of leachable plans and sometimes rarely takes advaniage of

leachable moments

j. Application

Consistently has students
sumimarize and iniernalze
what they learn and

apply it in a dilTerent
context and/or to real-hie
situations

Asks students to make
real-life applications for
what they are studying

Has students sum up what
they have learned and
apply

n a sunlar context

Moves on at the end

of cach lesson and unit
without having students
apply their knowiedge

D. Monitoring, Assessment, and Follow-Up




4

3

2

1

The teacher: .
Expert Proficient Needs Does Not Meet
Improvement Standards
a. Shares and reviews the Shares clear criteria for Shows students some of Expecls students to know
Criteria criteria for proficient proficiency, including the gualities that their (or figure out) what 11
work, including rubnes rubrics and exemplars ol fimished work should takes 1o gel good prades
and exemplats, and student work exhibit
students use them (o
improve theii learning
b. Gives students # well Diagnoses students’ Does a quick K-W-I. Begins instruction without
Diagnosis canstructed diagnostic knowledge and skills up (Know, Want to Know, diagnosing students’ skills
agsessment up tront, and front and makes small Learned) type exercise and knowledge
uses the mformation to adjustments based on the before beginning a unit
fine-func instruction data
c. Uses a variety ol Frequently checks for Uses moderalely effective | Uses ineflective methods
Checking f effective methods (o understancing and melhods (¢ g, thumbs up, | ("Is everyone wilh
ecking tor check for urderstanding, gives sludents helpful thumbs down) to check me?") to check for
Understanding immediately unscrambles mformation (I they seem for understanding during understanding
confusion and clarifics confused nstruction
Has students sel Has students sel goals, Urges students to look Allows students lo move
d. ambitious goals, self-assess, and know aver their work, see on wilhout assessing and
improving problems in

Self-Assessment

continuously self assess,
and 1ake responsibility for
improving performance

where they stand
academically

where they had trouble,
and aim lo improve those
areas

their work

e.
Feedback

Detailed qualitative and
guantitative feedback

is provided frequently
and in a imely fashion
Feedhack 15 used Lo
mativate and dircet
effort as well as clear up
misconceptions

Detailed feedback 1s
provided frequently and
in a timely tashton

Limited feedback

is proviced but not
necessarily {requently
enough or in a timely
fashion

f.
Data Use

Works wilh colleagues

1o use farmabive and
summative assessment
data 1o fine-tune teaching,
re-teach, and help
students

Uses data from
assessments to adjust
teaching, re-teach, and
follow up with students

Looks over students tests |
to see if there 15 anything
that needs to be re-taught

Provides little or no
leedback to assist students
n their learning

Gives lests and moves on
without analyzing them
and following up with
students

g
Tenacity

Consistently follows

up with struggling
sludenls with personal
attention to help them
reach proliciency

Makes sure students who
nced support receive
appropriate assistance

Shares responsibility
with students who are
nol succeeding and

helps them improve
Makes sure students who
need support receive
appropriate assislance

Fails 1o recognize when
students need extra
support and makes [tlile
to no effort to provide
assistance to struggling
students

Does not make efforis
to help students who arc
struggling or locate extra
support for students who
need it

h.
Reflection

Works with colleagues to
reflect on what worked
and what didn't and
continuously improves
instruction,

Reflects on the
effectiveness off
lessons and units and
continuously works to
improve them

At the end of a teaching
unit or semester, thinks
about what might have

been dane berter

Noes nat draw lessons for
the future when teaching
is unsuccessful




E. Family and Community Outreach

The teacher:

4
Expert

3
Proficient

2
Needs
Improvement

1
Does Not Meet
Standards

a.
Respect

Shows great sensitvity
and respect for family
and community culture,
values, and behels

Communicales
respecifully with parents
and is sensilive lo
different famibes” culture
and values

Does not recognize that
there are varying cultures
and beliefs among
famihies of students

[s oflen insensitive o
the culture and behels of
students’ families

b.
Expectations

Provides parents clear,
user-fmendly

learning and behavior
expectations | €
exemplars, rubrics, and/or
work sarmples

Provides parents clear,
succinct expectatlions
for student learming and
behavior for the year

Only shares a bst of
classroom rules and the
syllabus/curnculum
outline lor the year

Docs not inform parents
about learming and
behavior expectations

C.
Communication

Makes sure parents hear
positive news about
their children first, and
immediately fags any
problems

Promptly informs parents
ol behavior and fcarning
probiems, and also
updales parents on good
news

Lets paremts know about
aroblems their children
are havimg bul rarely
mentions positive news

Seldom infarms parenls
of concerns or positive
news about their children

d.
Homework

Assigns mghly engaging
homewark, gets ¢lose Lo a
100% return, and provides
rich and timely leedback

Assigns appropriate
hamework, holds students
accountable for wrnimg 1t
in, and gives tecdback

Assigns homework, keeps
track ol convpliance, but
rarely follows up

Assigns homework but 15
resigned Lo Lthe fact that
many students won't turm
1t in, and doesn'l follow
up

e.
Respansiveness

Deals immediately and
successfully with parent
concerns and makes
parzents leel welcome

Responds promptly to
parent cenceris and
makes parents feel
welcome 1n the schoo)

1 slow 1o respond lo
some parent concerns and
is unapproachable

Does not respond to
parcent cancerns and
makes parents fcel
unwelcome

f.
Reporting

SCES: In conferences,
report cards, and informal
talks, gives parents
detaijled and helpful
feedback on children’s
progress

SMIIS: Regularly
updales PowerSchool

In canferences, progress
reports, repont eards and
informal 1alks, gives
parents detalled and
helpful leedback on
children's progress

SCES: Uses conferences
and report cards lo give
parents feedback on their
children's progress and
tetl parents areas 1n which
ther child can improve
SMHS: Regularly
updates PowerSchool
Uses conferences,
progress reports, and
report cards 1o give
parents feedback on

Lheir children’s progress
and tell parents arcas
which their children can
Improve

SCES: Only uses report
cards and conferences lo
el parents the areas in
which their children can
improve

SMHS: Does not
regularly update
PowerSchool Only uses
progress reports and
report cards lo tell parents
areas i which their
children can improve

SCES: Relies on report
cards assessments

and comments only (o
commuricate Progress
SMHS: Grades are only
updated prior (o report
distribution Relies on
progress repert and
repori card grades only to
communicale progress

g
Outreach

Is successlul in contacting
and working with parents,
including those who are
hard 1o reach, utthzing a
variely of methods

Tries 1o conlact parenis
and 15 (enacious 1n
contacling hard to-reach
parents

Makes Little effor to
contact parents

Makes no effort to contact
narcnis

F. Professional Responsibilities




The teacher:

4
Expert

3
Proficient

2
Needs
Improvement

1
Does Not Meet
Standards

a.
Reliability

Carrics oul assignments
conscientiously and
punctually, keeps
meticuious records, and 1s
never late

I's punctual and reliable
with paperwork, duties,
and assignments, keeps
accurale records

Occasionally skips
assignments, 15 late,
makes errors 10 records,
and/or misses paperwork
deadlines

Frequently skips
assignments,

15 lale, makes errors in
records, andfor misses
paperwork deadiines

b.
Professionalism

Presenls as a consummate
professional und always
observes appropriate
boundaries

Demonstrates
professional demeanor
and matnlains appropriate
boundaries

QOccasionally acts
and/or dresses In an
unprafessional
manner and viclales
boundaries

Frequently acts and/

or dresses 1n an
unprofessional manner
and violales boundaries

c.
Judgment

[s invariably ethical,
honest, and above-
board, uses impeccable
Judgment, and respects
canfidentiality

Is ethical and above-
board, uses good
Judgment, and matntains
confidentiality with
student records

Sometimes uses
questionable judgmenl,
1s less than completely
honest, and/or discloses
student information

Acts i an ethically
questionable manner, uses
poor judgment, and/os
discloses sensitive student
information

d.
Teamwork

[s a posiuvely
conlributing member

of teacher teams

and committees and
frequently attends school
aclivitics

Shares responsibility for
grade level and school
wide activities and
volunieers to serve on
committees

When asked, will serve an
a comimittee and attend a
schoo! dctivity

Declines invitations to
serve on committees and
atiend school activities
Serves as a negative
mfluence on the school
team

e.
Contributions

Frequenily contributes
valuable ideas and
cxpertise that lurther the
school’s mission

Is a positive team player
and contrihutes ideas.
expertise, and time to the
overall mission of the
school

Occasionally suggests an
dea aimed al Improving
the school

Rarely il ever contributes
ideas that might heip
improve the school

Is olten negative
regarding other penples
conlnbutions

f.
Communication

Informs the
administration of any
concemns and reaches out
for help and suggestions
when needed

Keeps the admimistration
informed about concerns
and asks lor help when
it’s negded

Does not share concerns
withh the administration or
ask far help

Constantly complains,
and 1s not open (o help

B
Collaboration

Meets often with
colleagues ta plan unus,
share ideas. and analyze
assessments

Regularly collaborates
with colleagues

to ptan units, share
teaching tdeas, and look
at student work

Meets vceasionally

with colleagues lo share
ideas about leaching and
students

Meets infrequently
wilh colleagues, and
conversations lack
educalional substance

h.
Self-Improvement

Continually evalua\les best
practices considering tiew
professional sources of
into

Continues best practices
and seeks out effective
tcaching 1deas fram
supervisors, calleagues,
workshops, and other
SOUrces

Wil consider ideas for
improving teaching and
learming that are provided
for them

15 rot open to 1deas for
improving leachmng and
learning

i. Regulations and
District Protocol

Is engaged and invested in
sludent support processes
Fully understands

and implements plans
established

Fully understands
and implements plans
established

Does not completely
implement all portions of
student plans

Is unfamiliar with
students’ [EPs and S04s




